Yy

\ \,7 Pt '(“ @ ~ ¢ < o > ) uf X
L PREAY ? ‘ . &§ N R N
U ) - NP N Nl g
\ - £k v

.. £ ¥ | 2

Introduction
to

DR b Deeper
N L_earnin
ong-iHee

Lincolh School C



#

N R B i AY L TR AL N ) % e w ) & o O - .~ \ l g L o
B o (,\,’-N WA P ) 5 . R AR Sl A wr‘;\%u s A > B 443, / l‘;::\da 4

s .x-q‘é(’" § o Faate e | «’Q‘”&\( e R ol g < q},,,.‘lyj- ~ 4 A Nivp o T e
,’. \ ‘?"‘\ \V»o 4\ b p’ 1 <o ) T o) S.»‘Y\ ‘?‘ (Ve p \“v e S T

R I8N > =y STLEN 2 X e e O 2P B R AL N

s *‘*v*““' » R SRR B W RLE R LR s RS S

i ! “‘:“ ¥ e I+ Ror e Al PN Sl Bes . 5 1 N 2

-’ a“

:‘\(‘\{i ?’} A

gl €10 > ‘ov

g ’wﬁ.g- ‘gﬂbv

A 3 '“““(\‘. nf?

>
i R AGENDA

e Y 2 L What is Deeper Learning?

»4&: Nieon 2. Why Deeper Learting & howdoes it

P R connect with AIDE?

i 4455 3. What does DeeEer' Learning look like?
« ’*;.ijyg-f,~f§~ b 4. How to create Deeper Lear'nlng

A X »
NS, WY ) 2 Vi TS 32

> - 2 Ml W P W Wk Vi P £ O }\ i ?
- i» \-:’a'”; ’?‘.t*‘:* '; -y“"i"(}‘?‘ziq ‘w‘§ } \". ‘“(‘ 5“ ~
Y Ly Eongion BN KTl X :> 9 + P
o —aa of 3 gh’\ni P S 1 :\L "l\h ;;;-\'*A"“é‘ 2 o, UK 5 “’ PAE Bt " )A ~ ’? % Afj £ 5 N\, - *"J



g



0000;;57Q7? 7)o60
What is Deeper Learnina?

Deeper Leoarning is defined
as grade level work that is
relevant, real-world, and
interactive.
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Mastery, Iden+i+y, and Creativity

Mastery is evident
when all students
develop the
knowledge or skills
outlined in the
standards and
practices, with the
ability to transfer
that knowledge
across situations.

Identity is evident when
all students become more
invested in the discipline
by thinking of themselves
as active agents who do
that kind of work. To
support a shift in thinking
from “I’'m learning about
biology” to “l am a
biologist,” educators
affirm students’ cultural
and racial heritage and
leverage their funds of
knowledge, experiences,
and interests.
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Deeper Learnia leads +o~;+uden+ demonstration

Creativity is evident
when all students shift
from receiving
knowledge of a
discipline to acting or
making something
within the discipline.
Students engage with
tasks that have
multiple paths to
multiple potential,
standards-aligned
solutions.




Deeper Learning Tasks are designed with a clear Purpose, Problem, Product, and
Criticality resulting in students demonstrating Mastery, Identity, and Creativity.

For the purposes of Deeper Learning, these terms are defined as:

Purpose
Students engage in a task that is part of a
coherent, standards-aligned curriculum. The task
is accessible to all students and engages
students in the work of the field or discipline.
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Problem
Students solve a problem or explain a
phenomenon, and craft logical and reasonable
conclusions supported by evidence. This requires
students to examine resources that provide
diverse perspectives within real-world and
socially relevant contexts.

Product
Students create and answer questions, generate
hypotheses, gather materials, collaborate with
one another and discover opportunities to apply
learning in a meaningful product; and share their
ideas and solutions with those directly and/or
indirectly impacted by the problem.

Criticality
Educators and students not only engage with
resources from diverse perspectives but also
analyze who is centered, who is excluded, what
social narratives are preserved, and the purpose
for preserving those narratives. This attention to
criticality drives educators and students to
deepen thinking skills to better understand the
connections between content and societal
contexts.




£  What is a task?

Task. -

Lesson
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£ The power of tasks

Standards and
Equity in Action
Just because you listed a

standard in the plan
doesn’t mean

i
doing the thinking that’s

central to the standard.
o " it “, W 5

Task predicts
performance.

So when we walk into a
room we should look at what
the students are doing and

the work the'}f are producing.

j'

'Simply stated, the instructional
task. is the actual work. that
students are asked to do in the
process of instruction—not
what teachers think they are
asking students to do, or what
the icial curriculum says
that the students are asked to
do, but what they are actually
asked to do'

-City, Elmore,

-
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https://www.youtube.com/watch?v=k0I--UL5Q1c&t=132s

Learn and practice
discrete skills
Individual and team
development

Apply skills in a real experience
This is why you practice the skills
AND the game is part of the
learning process

There are stakes and often an
audience

Individual and team performance

Junior Level

It's the same game as
“real” soccer players,
just at the junior level




I. Why
Deeper'

Lear'nina?

How does it
cohnnect with
AIDE?
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£ What are our utimate goals For students? 4 1'%
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--Advocates, '%  Curious and
collaborators, “ : creative
and leaders ¢ Ll learners

—-Empa+he+ic,

equity-minded,

antiracist citizens

-Critical . Effective

thinkers and commuhicator
problem solvers



‘Like smog, racism is in
the air we breathe..
sometimes it is so thick it
is visible, other times it is
less apparent, but aways,
day in and alay out, we
are Iar'ea+hin9 it in'

--Dr. Beverly Daniel Tatum



http://bit.ly/2Tynxth
http://bit.ly/2TyoMsr
http://bit.ly/2TtBDfr
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i  'There's no such thing as
 heutral education. Education
© either functions as an
instrument to Iar'ing about
conPormHy or freedom'

--Paolo Friere
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or without social
ice, then we have
heither.

--Dr. Jeff Duncan-Andrade

" we have academic

‘-/F’ts,\ / 1 'S
&0 A ST
- e — ey ¢f\ :\ )( e “\_,3\“ \
V( k"Aﬂ';\ ; }{/ ,' "\‘ \(\\ s-~‘_5 ?‘?« ?*‘a ;‘\‘9 > j".\ 'S "'\/;ﬁh{: j ;‘ {
0 B U CRRC R, PR AT E SRV PR &

. g ¥ A1 4 oy ) " k - > ’
WS e K T3 PR g, : AL A
,”‘ l_ﬂ; Y ¥ 15 ?‘}'; “"r’ 2 ./’;) '»':}{‘ j’: Ny *"J i -t | SAT .’( E:



2 8 A Pl

Teling students about
oppr'ession Is

different from

teaching students

Hhe skills to

9y9+ema+ica||y unpack
and dismantle it.
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Zaretta

Hamm 0

A Conversation Ending Curriculum So you want to be
about Instructional Violence an antiracist?

Equity Name three...

&N ; X S L A
| https://www.learningforjustice.org/magazine/spring-2020/ending-curriculum-violence | https://michellesilverthorn.com/blog/so- ou»ant—to-b—an-antracist
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it is important to distinguish between three key areas when engoged in equity work. We often confuse their Par-chlar
purposes. As a result, we use them in+erchangeably when +he\/ are not. Below is a gimple chart to he|P you understand the
distinctions between them Remember, it is NOT a continuum. You cannot begin with multicultural education and believe it wil

lead to culturally responsive instruction. Why? CRT is Focused on the coj?niﬁve development of underserved students.

MulticuHural and social justice education have more o

MuHiculural Education

Focuses on celebrating diversity.

Centers around creating positive social interactions
across difference.

Diversity and inclusion efforts live here.

Concerns itself with exposing privileged students to
diverse literature, multiple perspectives, and other
cultures. For students of color, the focus is on
helping them see themselves reflected in the books
and curriculum.

Social Harmony
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Social Justice Education

Focuses on exposing the social political context that
students experience.

Centers around raising students’ consciousness
about inequity in everyday social, environmental,
economic, and political situations.

Anti-racist efforts live here.

Concerns itself with creating a lens to recognize and
interrupt inequitable patterns and practices in
society.

Critical Conhscioushess

.r,ﬁq.r'} %*’fh)‘?ﬁ‘}‘~

a social euPPorﬁn.ﬁ role.

Culturally Responsive Education

Focuses on improving the learning capacity of
diverse students who have been marginalized
educationally.

Centers around the affective & cognitive aspects of
teaching and learning.

Efforts to accelerate learning live here.

https /www. collaboratlveclassroom org/blogllnstructlonal-equny -with-; zaretta hammond/
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Concerns itself with building resilience and l’ \

academic mindset by pushing back on dominant ",)’
narratives about people of color. G &
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Il. What does

Deeper Lear'ning
ook like?




MASTERY
EQUITY FOR ALL THROUGH IDENTITY

DEEPER
LEARNING CREATIVITY
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Obser'vina Teaching and Learning

|dentity Classroom
Development and . Curriculum, Tasks, Results for all
Environment &

Social Awareness Culture and Pedagogy students
of Teacher

\27 Task Pedagogy

Equ|+y Pause
Protocol for examining
the 5 Foundational J Purpose
Indicators
Problem
Product

Criticality







3 B - S0 O e Y ol LN SRR T LA it S g
3 i~ R B’ 0 IR o O B e TR S M A

y T o ST S 3 eiighe s i YR ! L T ‘ S
s Sov R S o SN S TS TR f&."tﬁ?:ﬁt’ NN e

for ALL through Deeper Learning | s

Deeper Learring is THE WAY for ALL
students - not ‘a way" For some students.
Deeper Learnings focus on mastery, identity
and creativity is based on a deep belief in the
capacity of all students. Deeper learning
draws directly from research on Cuburally
Responsive Teaching which is defined as
teaching that leads to academic achievement,
cultural competence, and socio-pdlitical
awareness.







IV. How to Create
Deeper Lear'ning?

Task Adjustment using;
ity Pause
-5 Foundational Indicators




'We don't assume, I'm a clean person
therefore | do not need to clean my teeth.
Being a clean person is something you
maintain and work on every day..and when
someone suggests to us that we've got
something stuck in our teeth we don't say,
1 have something stuck in my teeth? But Im
a clean person! .so | hope that we
can.reconsider how we conceptudlize being
a good person and keep in mind that we
are hot good despite our
imperFections..our connection with our
personal and common imperfections, being
mindful of those personal and common
imperFections, is what allows us to be good
to each other and be good to ourselves. |
hope that.we can shift away from taking it
as an indictment of our gqoodhess and move
towards taking it as a gesture of respect
and an act of kindness when someore tells
us that we've got something racist stuck in
our teeth'

-Jay Smooth

§

'We nheed to let go of being a
3ood person ano? embrace
being a ﬁood—ish person.
Good-ish people actively look
For their blind spots and
mistokes. So, iF someone helps
us notice a blind spot, it is
actually doina us a favor"

Feedback is love.
‘Clear is kind.
Unclear is unkind.'

—Dr. Brene Brown
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DEEPER
LEARNING

THE QUEST TO REMAKE
THE AMERICAN HIGH SCHOOL

Creating
cultures;

ofpedcgthe ogy

Oppressed

GHOLDY MUHAMMAD

Cultivating
Genius

AN EQUITY FRAMEWORK FOR CULTURALLY AND.
HISTORICALLY RESPONSIVE LITERACY

-~ Culturally Respansive Teaching

U

Taretta Hammond

G4/» CORNELIUS MINOR @

ceworbhy Kwame Alexander
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Teaching to
Transgress

Education as the
Practice of Freedom

R
bell hooks

INSTRUCTIONAL

ROUNDS i»
EDUCATlON
~
L/
8
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Elizobeth A, City, Richord F. Elmore,
; loa Teitel

RON BERGER |

LEAH RUGEN  LIBBY WOODFIN

Leaders

or THEIROQOwn

Learning

TRANSFORUING SCHOOLS ThioueH
STUDENT-ENGAGED ASSESSMENT

DAVID PERKINS

AUTHOR OF THE EUREKA EFFECT

MAKING
LEARNING

WHOLE
W

How SEVEN PRINCIPLES
of TEACHING can
TRANSFORM EDUCATION




