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Strategic Plan End of Year Update 
Actions being taken to address Strategic Priorities A2, B2, C2, D1, and D2: 
 
A2:  Develop Instructional coaching capacity, for teachers and administrators, across 
the district 
 

• Curriculum specialists participate in Collaborative Practices module 
• Facilitative Leadership training for 39 Faculty Leaders and 13 Administrators  

 
Mid-year Progress 
See Strategic Priority A1 for update.  Facilitative Leadership training was 
completed. 
 
End of Year Progress 

• Individual coaching with administrators and small group coaching with 
faculty and administrators completed with Gene Thompson Grove as 
follow-up to Facilitative leadership training. 

• Math, Literacy, and Instructional Technology Specialists complete one-
day training on communicating with teachers and teams. 

• Literacy coach enrolled in multi-day training through Lesley University 
during summer 2016 and school year 2016 - 2017. 

• Student services have used protocols in meetings with their departments. 
• Pre-K has used protocols to analyze student data and look at 

current research. 
• HPS Sped has used protocols to develop Team Norms 

• Student Services has also participated in the IST pilot program at 
HPS/HMS. 

• Participation of curriculum specialists in the Collaborative Practices 
module allowed specialists to discuss how they could work with faculty 
and faculty teams in a more focused manner related to learning goals, 
student work, and classroom data. 
 

B2:  Continue refining curriculum to align with state and district standards in science, 
ELA, math, and digital literacy and computer science 
 

Implement new keyboarding software and re-implement keyboarding 
curriculum and instruction at Grades 3-5 to meet the Massachusetts ELA 
standards for producing writing on a computer  
 
Mid-year Progress 

• Faculty work group reviewed literature and ELA standards and affirmed the 
district’s 3-5 keyboarding curriculum and instruction.  New software was 
recommended, purchased and implemented.  Instructional Technology 
Specialists are working with classroom teachers this fall and winter to implement 
the new software including instruction and practice sessions. We are on track for 
all students to complete the planned six-week progression by the end of the year.  
Anecdotal feedback and preliminary reviews of student progress have been 
positive. Students are all being surveyed about their experiences with the new 
program at the end of their six-week progression. 
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End of Year Progress 
 

• All grade 3-5 students have now successfully completed the six week 
keyboarding curriculum. All students have shown progression in their 
keyboarding skills, as monitored through the software. Anecdotally, teachers are 
reporting better technique and faster typing speeds. When surveyed following 
their six-week session, 83% of students reported they felt their typing was 
“BETTER” at the end of the session, 72% reported that they were “FASTER” and 
76% reported they were “MORE ACCURATE”. Most importantly, 82% reported 
they were using proper technique, with fingers on the home row. Of students 
who had previously used the old Type To Learn software, 82% preferred the new 
Keyboarding Without Tears software. 

 
Provide professional development regarding literacy development in order to 
align preschool ELA curriculum to meet state standards  

 
Mid-year Progress 
Will begin on 1/6/16 
 
End of Year Progress 

• Three-session module on preschool literacy completed. 
• Preschool – Kindergarten joint faculty PD sessions built into 2016-17 schedule so 

that faculty can clarify literacy practices and expectations between the two grade 
levels.  
 
Pilot new Life Science units in select classrooms K-4; write new Earth and Space 
Science units during summer 2016; implement Engineering is Elementary units 
in all classrooms K-5 
 
Mid-year Progress 

•  The pilot of new Life Science units has begun in twenty-one classrooms K-4. 
 
End of Year Progress 

• Pilot of new Life Science units nearing completion; feedback being gathered from 
participating teachers in order to revise pilot units over summer. 

• Twelve summer work projects to update science curriculum in both Life Science 
and Earth and Space Science planned and provisioned. 

 
Decide whether to utilize newer version, EDM4, of Everyday Math in grades 1-5; 
if utilized, plan for 2016-17 implementation 
 
Mid-year Progress 

• The decision was made in November to adopt EDM4; planning for 
implementation has begun. The Instructional Technology team reviewed and 
provided feedback regarding the online components of EDM4 and are now 
working with Math Specialists to plan for implementation. 
 
End of Year Progress 

• Training for all faculty in grades 1-5 completed in updated Everyday 
Mathematics curriculum. 

• All classroom faculty have already received full sets of EM4 materials in order to 
facilitate planning for next fall. 
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• The technology team has supported the work of the Math Specialists in the 
rollout of Everyday Math 4 this Spring.  Automated provisioning of faculty and 
student accounts has been setup and Nicole Putnam joined the Math Specialists 
to lead a training in the EDM4 online tools for grade 1-3 teachers. The same 
training will be delivered to grade 4-5 teachers on Monday, May 23rd. 

 
Decide whether to open materials review process for Middle School Math; if 
decided upon, plan for review 
 
Mid-year Progress 

• Decision was made to open materials review; first Middle School Mathematics 
Materials Review Committee meeting on 12/16/15. 
 
End of Year Progress 

• Middle School Math Materials Review initiated. Goals for new curriculum 
identified; review of curricula in neighboring districts and private schools 
completed; sample curricula brought into district and review of materials begun. 
 
Decide whether to open materials review process for Social Studies in Grades 7 & 
8 on Hanscom; if decided upon, plan for review 
 
Mid-year Progress 

• Decision made to open materials review; first meeting planned for January, 2016. 
 
End of Year Progress 

• Decision made to wait until early fall 2016 to begin first steps in materials review 
for Social Studies. 

 
Initiate Report Card and Conference Review committee; draft recommendations 
for modifications to current reporting program by June 2016 
 
Mid-year Progress 

• Committee initiated; third meeting held on 12/15/15. 
 
End of Year Progress 

• Committee met monthly from October – May. 
• Surveys conducted about existing reporting system with students, 

parents/guardians, and faculty. 
• Draft recommendations presented to Admin Council, recommendations revised, 

and final recommendations to be presented to Admin Council at end of May.  
 
C2:  Provide educators and administrators with professional development that focuses 
on content area knowledge and teaching strategies that address the 5 Key Questions 
for Learning 

Work with HMS Principal and Faculty to develop maker space in the new 
Hanscom Middle School to support authentic learning opportunities in the 
sciences and technology. 
 
Mid-year Progress 

• Erich Ledebuhr and Rob Ford are co-leading a STEM Committee at HMS to 
“discuss how community spaces can be best used to create opportunities for all 
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students and teachers to engage in authentic learning experiences that involve 
creating and making, through activities such as 3D printing, electronics, coding 
and other project-based experiences. The group will discuss the utilization of the 
physical spaces in the new building, how this work can meaningfully connect to 
and support different curriculum areas, and how best to manage and sustain 
these resources. “ The group will meet for the first time on January 15th. 
 
End of Year Progress 

• The STEM Committee has developed a plan for launching the Hanscom 
MakerSpace (HMS) in the new building to facilitate STEM learning.  The 
committee has laid out two distinct, but coordinated paths – one focused on free 
exploration and student-led projects, as through the Makers club, and the other 
more tightly integrated into the STEM curriculum. The Committee was awarded 
a grant by LSF to support the initial setup of the MakerSpace, and will also be 
conducting a curriculum work project to develop MakerSpace units that can be 
integrated into new STEM curriculum at each grade level this summer.  The 
MakerSpace will also be host to a new 7th grade STEM camp for 10 days in May 
and June, that will introduce students to concepts in robotics, green energy, and 
engineering, and include a multi-day design/engineering challenge. 
 
In partnership with the Lincoln School Foundation, develop and launch the 
"Innovation Accelerator" intranet website for sharing innovative teaching 
practices within the district. 
 
Mid-year Progress 

• A preliminary design concept for the web portal has been selected and is being 
refined based on LSF feedback. Faculty applications to share innovative practices 
have been submitted and are being reviewed. 
 
End of Year Progress 

• The preliminary design concept for the web portal has been completed. We are 
currently working with the LSF to develop the best ways to identify and 
highlight innovative work, and are looking forward to a launch next year. 

 
D1:  Determine the primary data collection and analysis needs of the district and 
select and implement a data management system and other tools that allow faculty 
and administrators to utilize data to inform instruction and programmatic decisions, 
and assess the effectiveness of our practices 
 

Focus on the collection, storage, retrieval, and analysis of data from the Key 
Yearly Measures; develop consistent, improved data management practices for 
these literacy and math assessments 
 
Mid-year Progress 

• First annual report on five Key Yearly Measures presented to School Committee 
on 10/22/15; process of improving data management procedures begun.  
 
End of Year Progress 

• Data from Key Yearly Measures gathered in more timely fashion during 2015-16. 
• For first time, summer analysis of all 2015-2016 data (except MCAS) possible 

given improved data collection and sharing during this school year. 
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• Collaboration increased among Math and ELA Content Specialists to increase 
reciprocal understanding of teacher assessment loads, data collection practices in 
each discipline, data analysis practices among faculty, and the scheduling 
implications for teachers and students of conducting multiple assessments 
during any single month.  

• Planning for streamlined assessment scheduling in 2016-2017 begun. 
 
Collaborate with Curriculum Leaders to gather input on faculty needs regarding 
data management   
 
Mid-year Progress 
Completed for Math and ELA 
 
Analyze current assessments to determine which assessments may be safely 
removed from the assessment program 
 
Mid-year Progress 

• Analysis begun; to be completed Winter/Spring 2016 
 
End of Year Progress 

• To be continued in 2016-2017 
 
D2:  Support educator use of data to monitor student growth and inform instruction 

 
Develop and implement a pilot data dashboard 
 
Mid-year Progress 

• Feedback on proof of concept dashboard gathered from administrators.  Tableau 
server and software purchased.  Implementation will begin in the early Spring. 
 
End of Year Progress 

• Development of the dashboard has paused while we evaluate the future of our 
Student Information System. 

 
Improve assessment data collection processes in Aspen 
 
Mid-year Progress 

• Assessment data validation rules have been implemented for literacy 
assessments and teams are in the process of being trained on the new “single 
screen” assessment data entry in Aspen.  
 
End of Year Progress 

• Data entry validation rules have been put in place and staff now have a single 
screen data entry page available to them. 
 
Develop and implement a system for tracking key district measures over 
multiple years 
 
Mid-year Progress 

• First iteration of data tracking for Key Yearly Measures completed; subsequent 
iterations to follow in Winter/Spring, 2016. 
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End of Year Progress 
• While teachers and curriculum specialists are carrying out the assessments and, 

building based conversations are taking place using some assessment data, there 
is still a need to improve our dissemination of data to teachers immediately 
following the assessment administration.  In conjunction with this need, a more 
structured approach to helping teachers use the data to inform their work with 
students is needed. 

 
Provide advanced systems administrator training in Aspen to two staff members 
to better enable us to analyze and manipulate student data 
 
Mid-year Progress 

• The first of five training modules in the course has been completed.  The next 
two modules, which run simultaneously, will begin the first week of January. 
 
End of Year Progress 

• Three of five training modules are complete and the final two modules are 
underway and will be completed by early June. Much of what has been learned 
has already been directly applied to improving assessment validation and 
developing new reports. 
 
Provide faculty with professional development during Collaborative Practices 
and Small Group Reading Instruction modules on examining student data with 
an eye towards adjusting instructional practice 

 
Mid-year Progress 

• First module completed: Collaborative Practices with 6-8; Small Group Reading 
Instruction with K-3 
 
End of Year Progress 

• All faculty in Grades K-5 have completed Small Group Reading Instruction 
module that included review of Fountas & Pinnell assessment practices and 
analysis of reading data with an eye towards selecting more focused, effective 
instructional strategies for each student. 

• During the Collaborative Practices module emphasis was placed on the 
importance of teacher teams developing Common Assessments and analyzing 
data together. Faculty received an introduction to looking at data together 
during the module, using a data protocol and also comparing what you are able 
to discern from a single classroom’s assessment data versus looking at four 
classroom’s data on the same assessment. 

 
Provide faculty leaders and administrators with professional development 
through SRI on how to lead productive data analysis conversations 
 
Mid-year Progress 

• Curriculum Leaders and Team Leaders completed two full days of PD with Gene 
Thompson Grove.  Participants received introductory exposure to data analysis 
protocols. 
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End of Year Progress 
• Team Leaders and the Curriculum Leadership Team members completed two 

days of SRI training.  Participants received experience following protocols for 
looking at student work and data. 

• Opportunities for teams of teachers and administrators to meet with Gene 
Thompson Grove were made available in the spring.  These sessions were 
designed to meet the individual needs of each group. 
 

Additional Strategic work: 
 
If the student Services Department practices are consistent, then students across the 
district can expect to receive high quality cohesive services. 
 

End of Year Progress 
• In order to ensure that consistent practices and procedures are implemented 

across the district, the Student Services Coordinators and Administrator of 
Student Services have elicited input from staff working across both campuses to 
identify consistent and inconsistent practices and procedures. 

• A working document has been created that indicates specific inconsistencies 
between campuses. 

• We have changed the practice of using PLEP B (Present Levels of Educational 
Performance B, part of the IEP) so that both campuses are using the IEP 
document consistently. 

• We have revised and are currently seeking approval for our district’s release of 
information form. 

• A new initiative was approved to increase the supervision and consultation 
between special educators and tutors regarding the delivery of specially 
designed instruction.  

• The ESY eligibility forms and data that are required for eligibility has been 
revised to better determine whether students are eligible for ESY services.  

• We have revised the process and practice for receiving Independent Educational 
Evaluations. 
 

Additional inconsistencies are being reviewed and procedures revised as appropriate. 
 



End of Year Evidence of Progress 
 A1: Develop expertise in team based collaborative practices 

 

Collaborative Practices Module 

Measures (Outcomes) 

● Observation of faculty teams carrying out collaborative practices will be documented by principals i.e. 
agendas and minutes from Team meetings and Common Planning Time 

 

● Faculty will share the outcomes (results) of their  collaborative work with their principals. 

Administrator  Evidence 

Erich Ledebuhr  ● Team norms have been reevaluated and updated when necessary 
● The 6th/7th grade team created a separate set of norms for parent 

conferences  
● The 7th/8th grade team has partnered on a professional practice goal to 

collaborate and teach an interdisciplinary unit which they have entitled The 
Faces of Inequality 

End of Year Updates: 
● Teacher leaders and administrators have begun to use meeting protocols 

in collaborative discussions. All teams have used at least one protocol this 
school year to focus and guide their discussions about student learning 

● All teams successfully collaborated to create a unit of study that aligned 
with our new shared vision for our new school. 

● Student data is being collected to determine the effectiveness of these units 
● Faculty have shared the outcomes of their collaborative work with the 

principal and the principal has observed outcomes of collaborative work 
 

Sharon Hobbs  ● Teams are using common planning time around discussing students 
differently as they are looking at data differently. 6th grade team on 12/14 
engaged in a protocol to analyze student work to create a goal as a preIST 
meeting. 

● Team norms for 68 teams were reevaluated and updated 
● Team Leaders are beginning to use protocols with their teams 

 

Beth Ludwig  ∙     Educators participated in teamdirected collaborative learning projects with 
common outcomes 

∙     Institute Day 2016 was dedicated to teambased work on collaborative learning 
projects 

∙      “Teachers as Transformational Leaders” model was implemented: Utilized the 
existing talent of educators by creating schoolbased teacher observation and 
reflection partnerships 

∙     Teacher leaders and administrators have begun to use meeting protocols in 
collaborative discussions. All have exceeded goal of using at least one protocol 
this school year. 

∙     In the areas of reading and math, faculty have analyzed student learning data, 



drawn conclusions and shared them with colleagues, and sought out feedback 
about instructional or assessment practices that will support student learning 

Faculty have shared the outcomes of their collaborative work with the principal 
and the principal has observed outcomes of collaborative work 

End of Year Updates: 
∙     Educators participated in teamdirected collaborative learning projects with 

common outcomes 
∙     Institute Day 2016 was dedicated to teambased work on collaborative learning 

projects 
∙      “Teachers as Transformational Leaders” model was implemented: Utilized the 

existing talent of educators by creating schoolbased teacher observation and 
reflection partnerships 

∙     Teacher leaders and administrators have begun to use meeting protocols in 
collaborative discussions. All have exceeded goal of using at least one protocol 
this school year. 

∙     In the areas of reading and math, faculty have analyzed student learning data, 
drawn conclusions and shared them with colleagues, and sought out feedback 
about instructional or assessment practices that will support student learning 

Faculty have shared the outcomes of their collaborative work with the principal 
and the principal has observed outcomes of collaborative work 

*More detailed information (impact/outcomes) will be offered in SIP and SIP 
presentation 

Summary: The Collaborative Practices Module was implemented with faculty in grades 68.  Feedback on the 
sessions is attached.  Sharon Hobbs and Erich Ledebuhr are continuing conversations with Team Leaders and all 
faculty about creating teams that function as Professional Learning Communities.  This work includes 
establishing team norms in order to become collaborative/accountable teams.  Team Leaders are using protocols 
in their meetings to raise the level of conversation focused on learning and teaching.  At this point, practices are 
in the beginning stages.  Faculty will need continued support to develop their skills and carry out collaborative 
practices consistently. 
End of Year Update: 
Collaborative Practices Module 2 and 3 were conducted ensuring that all faculty received the same training and 
consistent message regarding the expectation for how our faculty teams work collaboratively to focus on student 
learning.  As demonstrated through the Strategic Planning Public Forum presentations and School Improvement 
Plan reports, faculty are beginning to move towards greater collaboration to develop team based, integrated 
curriculum units.  In addition, faculty are using the tools learned through the Facilitative Leadership PD to focus 
their work.  The use of specific protocols for looking at student work and data, or to focus conversations is being 
seen across the district.  In the coming school year, principals will focus on ensuring that all faculty teams are 
developing goal oriented plans for team based focus on student learning using the structures and processes they 
have been introduced to this year. 

 

 

   



Peer Observation 

Measures (Outcomes) 

● Positive program outcomes from 201415, along with multiple points of entry to the program, will result in 
a doubling in size of the program. 

 
● Participants will report improved professional practice and deepened communication with colleagues as a 

result of participation in the program. 
 

● Participants will report on the impact of the PO program on their professional practice and/or their students’ 
learning. 

 

Administrator  Evidence 

Patricia Kinsella  Assistant Superintendent distributed information on updated PO program in early 
September to all faculty; met with faculty representatives of all schools in 
December to share information about second and third PO cycles for school year; 
met with individual PO groups in formation about differentiated support. 

  Patricia Kinsella attended December meetings (team leaders and faculty) to generate 
interest and answer questions so that PO groups can form starting in January (after 
SEI)  
End of Year Updates: 

● Despite positive response by faculty to the Peer Observation program and 
great interest in participating in the program, only two PO groups formed 
during 2015  2016.  

● During all outreach meetings, faculty consistently stated that they would 
like to embark on a PO project in the following year. 

● Feedback from the two groups was unequivocally positive: 
○ We learned so much yesterday as we were able to observe two 

class lessons focused on XXX. We were able to have a 
premeeting for each lesson, to follow a protocol to debrief and 
reflect on what we observed, and to begin to make plans for 
weaving a XXX  routine into our workshop in a more focused way 
based on the work by XXX. Thank you so much for encouraging 
the Peer Observation work and supporting us with halfday 
substitutes. What a tremendous opportunity for collaboration for 
our team. 

 

Summary: The Peer Observation program was expected to get started in January.  
End of Year Update: 
Two groups did form and carried out work that they described as valuable to their professional learning, with 
immediate impact on their instructional practices. Planning for the PO program next year will weave together 
the multiple initiatives currently underway in the district: Facilitative Leadership, collaborative practices, new 
math curriculum in grades 15, etc. 

 

 

 



   



Facilitative Leadership Training for Faculty Leaders and Administrators 

Measures (Outcomes) 

● Participants will report an increase in facilitative leadership skills 
 

● Department, team, and faculty meeting agendas, when compared with those from last year, will reflect an 
increased focus on student and professional learning 

 
● Administrator observations of participant leadership during department and team meetings will reflect an 

increased focus on learning 
 

● Administrator debriefing with participants after they have led meetings will reflect selfawareness of 
choices made in facilitator moves and use of protocols 

 
● Participants will use protocols, with evidence that the protocols selected match the needs and skills of the 

group at that moment 
 

Administrator  Evidence 

Beth Ludwig  ● Math and literacy data walls have begun to transition from forums where 
data is reviewed and at risk learners are selected for intervention to data 
analysis teams where data is used to design follow up instruction. 

● Feedback from teachers demonstrates that literacy common planning time 
has been focused on improving student learning through professional 
development and consistent practice 

● Teacher sharing has increased: Faculty members have led short 
presentations about lessons they have learned from revisiting small group 
reading instruction 

● Faculty Presentation: How to use peer and teacher feedback to improve 
fluency (and collaborative project and presentation from Mary Keane and 
Liz Paige with support from Nicole Putnam) 

● We have begun to see the benefits of providing teachers choice for focused 
collaborative work. Faculty have had one Wednesday to focus on collaborative 
team  projects. Most teams will focus on these projects for Institute Day. 

● Teacher leaders have begun to use protocols (Consultancy and Looking at 
Student Work) to match the needs of a team 

Patricia Kinsella  CLT leaders:  
report initial use of protocols in meetings they lead;  
shared results of that use and gave each other suggestions for next steps 
End of Year Updates: 
Endofyear feedback from faculty and administrators regarding the FL training 
indicates it has had a major impact on our collective outlook towards leadership, as 
well as on the concrete skills we use to exercise that leadership:  

● “FL training has been fabulous. I think about the structure of 
conversations all the time and how we can get to underlying issues/values 
more effectively through the use of protocols, etc. I also see the trust in the 
process developing and the movement of the team to including multiple 
perspectives more effectively.” 

● “The impact on my practices has been most notable in the quality of 
interactions I have with my grade level team as well as the results of our 



facilitated conversations. I have also seen teachers use the protocols in 
their classrooms with students.” 

● “FL training has changed the way we did business in the school. It 
provided us ways to structure and deepen the work of the teams. It allowed 
crosscurricular teams to look carefully at student work and see their 
common interests.” 

Erich Ledebuhr  ● Team Leaders have begun to use a variety of protocols from the SRI 
Resource and Protocol Book 

● The Principal and the 4th grade team used a protocol to solve a teaming 
problem 

● The Hanscom Schools are piloting a refined IST process.  Part of the new 
process includes the use of protocols that we have written to provide a 
heightened focus to our meetings. 

End of Year Updates: 
● The 6th/7th grade team developed specific norms around parent meetings 

to help address internal team struggles 
● The 6th/7th grade team  worked with Gene ThompsonGrove to develop a 

protocol to assist during SST meetings so that we may more effectively and 
efficiently cycle through our weekly student discussions. 

● The Specialist  team  is scheduled to work with Gene ThompsonGrove to 
develop protocol for difficult conversations and work with scheduling. 

Sarah Collmer  ● Principal uses SRI Protocols with team leaders and at risk team 
● Team leaders have asked for support in using protocols 

End of Year Updates: 
● Training enabled team leaders to bring protocols to their work as a team 

and increase focus on student work and outcomes. 
● Use of protocols in weekly team meetings has resulted in richer, fuller 

discussions and positive changes in teaching practice. 
● Team leaders report more collaborative discussions around student work 

with very focused purposes. 
● Protocols have been used on several teams to problem solve challenging 

student behavior and ways to support students 
● Systemic use of protocols has been valuable when a curriculum specialist 

joins teams and guides collective efforts more effectively because 
participants have a common language and appreciation for what the 
various protocols offer. 

Sharon Hobbs  ● Design meeting agendas that take into consideration the what, the how, and 
the when of the meeting 

 department meetings for 12/16 
 faculty meetings L58 
● Lincoln grades 5 and 7 have actively begun to practice using protocols to 

engage in looking at students and in looking at professional collaborations. 
● Faculty meetings dedicated to follow up work from collaborative practices 

and math differentation (L58) 
● Fifth grade team has used collaborative practice as they have piloted the 

new Lucy Calkins unit of study in reading. They have also used two 
protocols to surface values in their team related to teaching differences. 

● Seventh grade has engaged in protocols to look at student work, to hear 
how an ELL student is doing in classes and socially, to raise values 
conversations among the teachers, and to tune their work with a specific 



child across content areas. 
● Eighth grade has looked at student work together twice to create a better 

profile of students and their progress toward the standards of 8th grade. 
● Specialists have used a protocol to look at a problem of practice and to 

look at a student who is struggling across their classes.  
● These conversations are forwarding a more comprehensive look at student 

progress across disciplines. The depth of conversation has focused our 
work in a way that puts the emphasis on student achievement rather than 
our feeling about students. 

● In team leader meetings, the team leaders have helped me to plan faculty 
meetings in a way that forwards our conversations (consenseogram 
2/22/16), and have done work helping me with how to lead the 
collaborative practice work. 

● On May 23 and May 25, Gene Thompson Grove will work with our full 
faculty to help us prepare for continuing this work next year. 

Summary: Gene ThompsonGrove worked with the Administrative Council, Team Leaders, and Curriculum 
Specialists to develop our knowledge, understanding, and skill with facilitating conversation focused on teaching, 
learning, and problemsolving.  Members of the Administrative Team are increasing their use of protocols in 
order to ensure that meeting time is used in effective, productive, and focused ways.  Team Leaders and 
Curriculum Specialists are also beginning to introduce the use of protocols into their meetings with faculty.  The 
Differentiation and Collaborative Practices modules this fall embedded the use of protocols into the PD sessions 
providing all participating faculty with exposure to this work.  
End of Year Update: 
The quality and impact of FL trainings have been so powerful that a significant number of faculty have elected to 
participate in multiday FL trainings over the summer. This includes faculty who were not part of this year’s 
training cohort, as well as faculty who did participate and are choosing on their own to deepen their 
understanding of the practices. 

 



































































































 
 

End of Year Evidence of Progress  
B1: Support and guide educator development of instructional units that engage 
students and provide appropriate levels of cognitive demand and differentiation 

 
C1: Develop instructional practices and models for differentiating instruction to 

meet the individual needs of all students 
 

PD Modules: 
Small Group Reading Instruction, Differentiation and Instructional Strategies, Collaborative Practices, 
Technology 
 
Measures (Outcomes) 

● Teachers are observed implementing strategies and models of effective differentiation 
 

● Summary report of feedback received from faculty and administrators about their experience and learning 
as a result of the professional development modules will be created. 

 
● Observation of faculty carrying out differentiated instruction will be documented by principals and samples 

of student work collected 

Administrator  Evidence 

Beth Ludwig  ● Teachers have been observed more regularly using formative assessment 
(running records) and observation to design targeted, differentiated 
instruction. They are using running record and miscue analysis for trends 
and patterns to identify the student’s strengths. 

● Teachers have been observed more regularly using Fountas and Pinnell 
resources to design differentiated lessons and to teach strategic actions of 
readers 

● These practices have been documented in observation feedback 
End of Year Updatese: 
April progress checkins on team student learning goals related to reading 
(kindergarten, grade 1, and grade 3) revealed the following: 
∙       Kindergarten DIBELS Next: First Sound Fluency: 97% of students have made 
expected or accelerated growth; Phonemic Segmentation Fluency: 97% of students 
have made expected or accelerated growth; Nonsense Word Fluency: 96% of 
students have made expected or accelerated growth 
∙       Grade 1 Fountas & Pinnell reading levels: 82% of students have met, exceeded, 
or are on track to meet their yearend growth goal 
∙       Grade 3 Fountas & Pinnell reading levels: 80% of students have met, exceeded, 
or on track to their meet yearend growth goal 
∙       Grade 2 (writing goal regarding language): 96% of students have met the goal 
of improving at least one rubric score on the district writing prompt 
  
As part of student learning goal evidence submission, each team analyzed cohort 
data, and crafted a written narrative that includes plans in place to meet needs of 
students who are currently not on track to meet growth goals, a reflection of what 



 
 

has been learned so far, and next steps between April and June. 
  
Anecdotal Reflections on What Teachers Have Learned So Far: 
∙       Able to better monitor student growth and see trends, which allows us to rethink 
our instruction and provide better supports to students 
∙       How to monitor student progress through running records and growth graphs 
∙       Comparing student growth goal to grade benchmark goal 
∙       How to incorporate running records more frequently into Guided Reading 
groups 
∙       How to analyze running records and use this information to design instruction 
∙       Using the Fountas and Pinnell prompting guide to generate explicit prompts for 
students that target their needs 
∙       Using the Fountas and Pinnell Continuum to design specific reading goals for 
individual students 
∙        “When comparing this year’s data to last year’s data, it becomes evident that 
explicit instruction on sentence structure has had a positive impact on student 
learning. The use of Project Read “Framing Your Thoughts” has helped aid in the 
instruction of sentence composition. Next year it would be helpful to increase the 
pace of teaching basic sentence structure so that students can have more practice 
with the mobility of predicate expanders.” 
∙       “Reading is now my favorite part of the day!” 
∙       “I’ve discovered a lot this year. What do you recommend my next steps are for 
more intensive professional development? I’m also interested in getting a Master’s 
Degree in reading. Where do I begin?” 

Sharon Hobbs  ● Math differentiation  follow up meeting to module, teachers chose a 
lesson to differentiate and try 

● In one 5th grade classroom, the teacher enlisted math specialist and admin 
for support in differentiating for upper level student 

● Math differentiation observed as teachers have students working at 
different levels within one lesson  either with guided practice, 
independently, or in an extended format 

End of Year Updates: 
● 5th grade Created different GFIP groups based on the student's needs 
● Worked with the math specialists to develop a new model for classroom 

support; Ellen daily worked in each of our classrooms in a 23 week 
rotation. This schedule allowed us/her to really have continuity with the 
material, kids and teacher. 

Patricia Kinsella  Feedback from modules shared and reviewed with all members of Admin Council; 
curricula for second module cycle revised in response to feedback 
End of Year Updates: 

● Feedback from all modules demonstrated that faculty found the content, 
structure, and materials to be relevant to and productive for their 
professional learning. 

● Typical feedback included statements such as, “The information today was 
presented in a positive, respectful way with a clearly stated purpose of 
recalibrating our instruction and refreshing our knowledge, ” or “The 
structure was logical and helpful (working at current practice, 
reading/discussing overview of Tomlinson work, then reviewing our 
practice with that in mind and applying what we focused on to an 
upcoming unit.” 

● Faculty have initiated their own followup to modules by creating summer 



 
 

work projects that build upon collaborative practices,  and/or extend their 
practice with differentiation.  

Erich Ledebuhr  ● Math differentiation  follow up meeting to module, teachers chose a 
lesson to differentiate and try 

● The math specialist is working with 4th & 5th grade teachers to collaborate 
more in the classroom to help provide a wider range for differentiated 
group work. 

End of Year Updates: 
● The 4th grade team delivered three units of instruction using flexible 

groupings.  This allowed them to group students based on pretests.  The 
flexible groupings gave teachers the opportunity to team teach and better 
meet the needs of their students based on level of need.  A presentation 
about this was given at the school committee forum.   

● Full grade lessons in most major subjects have been tried at the 68 grade 
levels.  This has allowed all teachers to work collaboratively and team 
teach no matter their subject expertise to better meet the needs of our 
students in small group settings.   

● All teams have experimented with the use of space that the new building 
has to offer to create smaller groups of students in order to differentiate to 
better address student needs.   

● There has also been an emphasis on student collaboration for more 
inclusive groupings. 

● A lot of work was done creating new units of study to align with our new 
shared vision.  All of these units included new instructional strategies and 
will be presented as part of the SIP 

Sarah Collmer  ● Some teachers have adjusted practices as a result of the small group 
reading module (running records, use of strategies from the Reading 
Strategies book distributed at module) 

● Followup session included working on differentiating a math unit and 
vertical case study sharing (K3) on targeted instruction based on reading 
record analysis 

End of Year Updates: 
● Teachers at several grade levels are using pre assessments based on end of 

unit math standards to determine flexible groups within the classrooms.   
● Some teachers used district math assessment results to plan and carry out 

differentiated instruction. 
● Currently underway:  late spring analysis of student progress as measured 

by district assessments 
● Teachers at several grade levels using the Reading Strategies book to 

differentiate instruction for identified students.  

Summary: As noted above, teachers are working to apply their learning from the modules this fall into their 
lesson planning and implementation.  Application of learning from the Collaborative Practices module is 
summarized in A1.  Administrators will continue to observe classroom instruction throughout the school year and 
will gather evidence of application of module learning. 
End of Year Updates: 
This year we have seen examples of both grade level models of differentiation such as that used by HPS grade 3 
in reading and HMS grade 4 in math.  In addition, more grade level teams are collaborating to create learning 
opportunities that are developed as a team and provide varied learning opportunities and choice by students. 

 



 
 

Professional Development Module:  
Assessment and Progress Monitoring of Social and Communication Skills in Young Children with Special 
Education Needs 
Measures (Outcomes) 

● The use of the ASCS2 will result in more consistent and defined IEP and GFIP goals and objectives using 
common language and measures in the areas of social and communication development  

 
● Current goals and objectives will be reviewed to construct a checklist of areas of improvement.  Goals and 

objectives written after completion of the PD module will be reviewed using the checklist to determine 
progress made. 

 

Administrator  Evidence 

Lynn Fagan  ● Educators have created professional practice and student learning goals 
that reflect Dr. Quill’s work. 

● Faculty are using common language when writing IEP goals for students 
with social communication needs. 

● Faculty are implementing progress monitoring using the ASCD tool. 
End of Year Updates:  
Information obtained from administering the assessment has been  utilized in 
modifying lessons for individual students within the classrooms and in scheduling 
additional small group lessons with a focus on social communication.  

 

Behavior Interventions and Support 

Hanscom: 
Additional training in positive behavioral supports and deescalation techniques. 
 
Consultation and PD provided by the new BCBA on Hanscom campus. 
 
Review of current timeout and restraint procedures 
 
Consultation from Northeastern Consultant. 
 
Training and Implementation of new restraint regulations 
 
Clinical consultation for mental health professionals  
 
Additional Professional development related to behavioral intervention and support 
 
Lincoln School: 
An audit of current behaviors of concern and discipline practices will be conducted 
 
Professional development on PBIS framework will be provided to faculty 
 

Measures (Outcomes) 

● Decreased use of time out rooms from 20142015 to 20152016 
 

● Decreased number of restraints from 20142015 to 20152016 
 



 
 

● Student data  number of behavior incidents for individual students comparing 20142015 to 20152016 
 

● Increased academic success.  Measures of academic success may include; attendance, behavior incidents, 
trips to nurses office, growth on assessments, report card.  Students identified through the BESST process 
will be monitored by the BCBA/TIS. 

 
● Student use of effective problem solving and coping skills and increased ability to selfmonitor and regulate 

behavior As measured by individual behavior plans. 
 

● Expectations about expected behavior and responses to unexpected behavior are clearly communicated to 
students, teachers, and families. 

 
● Collection of data regarding behavior incidences requiring administrator intervention 

 

Administrator  Evidence 

Beth Ludwig  I will also be presenting yearend discipline data and an report on BESST to 
SC during the SIP presentation 

Denise Oldham  ● BCBA met with all Teaching Assistants in September for training on 
behavior, interventions and behavioral science.  

● BCBA met with K3 teams to provide training on behavior, interventions 
and behavioral science.  

● BCBA met with specialist teachers at HPS (art, music, gym, computer, 
library) to provide training on behavior, interventions and behavioral 
science.  

● Scheduling training with HMS teams  
End of Year Updates: 

● HMS has been unable to conduct the training  due to the visioning work 
and  move to the new building.  It will be scheduled for the fall 

● Completed module on trauma in the classroom for all mental health 
providers including BCBA, Social Workers, School Psychologists, Nurses 

● Psychiatric consultation for individual students 
● HPS staff attended two trainings with Jessica Minahan 

 

Denise Oldham  ● Ongoing consultation is taking place with teachers and teacher teams  
● regarding individual behavior plans and whole class behavior plans. 
● Meeting with Laura Dudley from Northeastern 2x per month for 1.5 hours 

for direct support and supervision of BCBA and to discuss and 
problemsolve student behavioral issues 

End of Year Updates: 
● Regularly scheduled meetings with the BCBA to discuss student needs and 

the impact on behavior plans for students 
● Ongoing focus on how to have difficult conversations with teachers  
● Continuing consultation with faculty regarding challenging behaviors 
● New and updated behavior plans which are designed by the BCBA. 

Specific data is collected on behaviors and analyzed, revised and revisited  

Denise Oldham  ● Decrease in restraints  
● Start of school through November 20142015 = 15 
● Start of school through November 20152016 = 8 



 
 

End of Year Updates: 
● November 2015  through May 2016 = 1 

Linda Chase  ● Paraprofessionals received 1½ days of training in managing challenging 
behaviors and data collection 

End of Year Updates: 
● Additional training in  managing challenging behaviors, data collection, 

and classroom strategies is currently being planned for August, 2016 for 
paraprofessionals. 

● Paraprofessionals received training from the district’s two occupational 
therapists and physical therapist on sensorimotor strategies to enhance 
classroom performance. The paraprofessionals learned about what 
it looks like when students have sensory processing challenges and 
were given "readytouse" strategies that can be easily 
implemented.  A manual containing strategies to be used in the 
classroom was developed and provided to the paraprofessionals  

 

Linda Chase  ● Consultation by a consulting psychiatrist has been provided to staff on an 
as needed basis for specific students.   

End of Year Updates: 
● Consultation by a consulting psychiatrist has continued during the 2nd half 

of the year for staff on an as needed basis for specific students.   
● Consultation by a developmental pediatrician has been provided to staff on 

an as needed basis.  
● Three module sessions on effective practices for trauma sensitive schools 

were conducted for the district psychologists, social workers and nurses.
A consultant with expertise in this area provided successful 

strategies and practices on educating children of trauma. 

Sarah Collmer  ● Selfstudy of behavior and discipline is in progress concerning behaviors 
have been identified and analyzed 

● Ongoing conversations about beliefs about behavior and our responses to 
misbehavior 

● Starting to develop schoolwide expectations  
● Coordinated effort with mental health and behaviorist to align 

expectations, responsive classroom and social thinking 
● Planning in progress for Institute Day workshops on Responsive 

Classroom and Social Thinking 
● Principal working with small group of teachers to pilot strategies for 

responding to misbehavior 
End of Year Updates: 

● Focused work by principal with specific teachers who have students 
identified with challenging behaviors. These teachers, the social worker, 
and the BCBA special educator all attended a workshop, “Rethinking 
Behavioral Supports” and shared information learned with whole faculty 
to use with students.  

● Series of faculty meetings to develop schoolwide expectations based on 
CARES acronym.  

● Faculty presentation by social worker and BCBA special educator on 
Social Thinking concepts and strategies.  

● Schoolwide use of new online behavior form; classroom teachers using 
form to write about situations and note followup information. 



 
 

● Reduction since midyear of calls to crisis team; reduction of students 
being sent to the office.  

Sharon Hobbs  ● Faculty meeting to identify concerning behaviors and appropriate 
responses 

● Institute Day  Refresher on Developmental Designs for Middle School 
End of Year Updates: 

● A consenseogram (2/22/16 faculty meeting) revealed that a higher 
precentage of adults valued locker breaks and the organizational support 
that it gave students than did not. We, as adults, committed to being in the 
halls so that we could support students in using locker breaks better. 
Adults changed their behavior, thus supporting students to use locker 
breaks better within a week of the decision. 

● Through the refresher of language, teachers now consistently refer to our 
social contract as we work with students in classrooms and in other areas 
of the building. 

● A second consenseogram statement revealed that many teachers were 
unable to start class at 8:00 because students were not at the classroom 
door at 8. Since that time, morning supervision staff has begun to ask 
students to move to their first period class at 7:55 so that instruction can 
begin as close to 8:00 as possible. 

● The third commitment that adults made in changing their behavior, as well 
as student, behaviors was to remind students that learning was happening 
as they walked through the hall to a computer lab during class time. This 
item has not been as successful and continues to be a focus. 

Summary: As noted above, improving the consistency of our practices in responding to behavior that does not 
meet school and district expectations is a focus across the district.  At each school this work is focused on 
different aspects of training for faculty and the development of common language and expectations. 
End of Year Updates: 
Across the district, the work carried out this year is improving the consistency of behavior expectations, how they 
are communicated to students, and how adults respond when expectations are not met.. 
Hanscom Primary School continues to see improvement in behaviors exhibited by students as evidenced by the 
data presented above for number of restraints.  The BESST process and the addition of an BCBA have helped to 
move this work forward. 

 

Hanscom: Redesign of IST process and implementation of pilot on Hanscom Campus. 
Change in membership, facilitation and process of IST. 
 
Measures (Outcomes) 

Minutes of meetings. 
● Student data is analyzed and instructional response plans are developed 

 
● Evaluation of pilot 

 

Administrator  Evidence 

Linda Chase  ● HPS and HMS staff were trained in the new IST pilot goals and process 
End of Year Updates: 

● Completed see above 



 
 

Linda Chase  ● All HPS and HMS staff were informed of the new IST pilot goals and 
process 

End of Year Updates: 
● Completed see above 

Beth Ludwig/Erich 
Ledebuhr/Denise Oldham 

IST pilot protocol has been implemented consistently in all IST meetings.   
End of Year Updates: 

● The IST pilot was implemented consistently throughout the school year at 
both HMS and HPS 

● HMS had 20 IST meetings which consisted of both initial meetings and 
followup meetings 

○ Out of the initial referrals, there were 3 students who proceeded 
to the Initial Evaluation process to determine eligibility for 
special education 

● HPS had 35 meetings which consisted of both initial meetings and 
followup meetings 

○ Out of the initial referrals, there were 7 students who proceeded 
to the Initial Evaluation process to determine eligibility for 
special education 

● Specific use of protocols during the IST Pilot allowed the IST team to 
structure conversations which kept the discussion focused on student 
learning and individualized intervention plans. 
 

● As a result of the new IST process there have been: 
○ More effective general education  interventions implemented  
○ Fewer special education referrals 
○ Opportunities for teacher leadership by serving on the IST team 
○ Opportunities for teachers to share classroom based interventions 

for students 
○ Given that there were concerns that the process took too long, this 

process allowed Teachers to bring  forth student concerns earlier  
○ There was better communication between the principal and 

referring teacher before meetings, resulting in more effective, 
efficient meetings.  The data request form used during these 
meetings offered clearer guidelines for meaningful data sharing. 
The progress monitoring  form used at followup meetings offered 
clearer guidelines for meaningful progress monitoring data 
collection. 

○ Set meeting schedule was implemeted, however, HMS would like 
to schedule the IST meeting during the school day 

○ The perception of the purpose of IST has changed.  It is no longer 
viewed as step leading to an automatic special education referral. 

○ Every grade level participated in IST this year. 

  Membership has been changed and includes more input from general education 
teachers that provide input on intervention and action plan 
End of Year Updates: 

● HMS has increased the opportunity for teacher leaders in the new IST 
process.  Teacher membership  has expanded which resulted in teachers 
collaborating about instruction. As a result, teacher expertise and rich 
collaboration about instruction was maximized and students’ educational, 
social and emotional needs were met. 



 
 

  Specific IST notes are taken for each student based upon the process and protocol of 
the pilot IST process.  Each meeting results in sharing of assessment data and the 
development of an action plan 
End of Year Updates: 

● Structured notes provided documentation that included specific student 
performance data, action items and a follow up plan for each student. This 
allowed us to inform instruction for the student in the future. 

  Notes/Data taken on the IST process to determine if any further adjustments should 
be made to the protocol. 
End of Year Updates: 

● A meeting of administrators was held midyear and end of year to review 
the effectiveness of the new process  

● A midyear faculty survey was conducted  
● Minor adjustments will be made to the process for next year 
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